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Bells Farm Primary School 

 School Development Plan 

The aim of this plan is to: 

1. Set out the strategy and development planning 
for the three years from 2019 – 22 

2. Set out the specific action plans for the year 
ahead  - Year 1: 2019 – 2020. 

 

Enjoying our learning…    

                     …aiming for excellence . 
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Bells Farm Primary School:   Overview of School Development Plan 
 
 

Our School Development Plan is based on objectives reached by self-evaluation. The priorities identified in this 
school development plan have arisen from a number of different documents and audits.  This includes: 
 
 

• Identifying key issues to help us achieve our vision and aims  
• Monitoring and updating that has taken place within the Self Evaluation Form 

• Results from parent and pupil questionnaires 
• Staff Inset 
• Key issues from ASP, Birmingham’s key data and school tracking information 

• Taking into account local and national initiatives 
 

These processes have identified our main priority for improvement: they are organised into the key priorities 
from the current Ofsted framework 

 
The school’s long-term plan is designed to ensure our vision is developed, and that children and staff are given 
the time and space to achieve excellence. In order to continually improve, we do not propose to focus on doing 

extraordinary things: we propose to do ordinary things, extraordinarily well. 
 

The medium term plan that follows detail the actions for year 1: 2019-2020. These actions will be widely 
distributed between staff members, and form the basis of the leadership team’s action plans, which are subject 
to scrutiny by the Curriculum and Standards Committee – a sub-committee of the Governing body. The annual 
medium term plan will be subject to termly review by the school leadership group, and by the Curriculum and 
Standards Committee. Through the Governing Body’s tracking tool, the role of the Governing body in holding the 
school’s leadership to account will be directly linked to the SDP. 
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Each section will have a progress report and GB tracking tool, which will be updated termly. The School 
Development Plan is our prime tool in ensuring purposeful budget planning for the future.  It sets out our 
priorities and our strategic planning to improve upon our past best. 
 
Following the need for restructure and loss of two  Grade 3 teaching assistant positions, the current level of 
classroom support has been re-distributed in certain key areas to support the raising of standards and 
attainment. Leadership and management time, and PPA time will be built into the timetable, and plans are in 
place to ensure that the quality of education is maintained during these times. 
 
Statutory appraisal procedures will continue in September/October 2019 for all staff. The performance 
management objectives will be set in September/October following the statutory audit of performance. The 
objectives will be set to support school development objectives including raising standards of achievement in 
core subjects. Teachers and support staff will be made aware that their new challenging targets will need to be 
met for them to qualify for progression on the locally agreed pay scale. 
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School Vision: 
 

We believe that every pupil in Bells Farm is entitled to: 
 
 

� be safe, secure and happy in a school environment which has their welfare, safety 
and education at the heart of everything it does;   
 

� learn in a values - based community, which fosters care and respect for, and 
acceptance  of  themselves and others; 
 

� quality teaching across a broad and rich curriculum which enables all children to 
achieve their potential; 
 

� support to grow as confident and successful individuals. 
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Context in 2019-20 

 
Bells Farm Primary school is a smaller than average sized primary school, with similar percentages of girls and boys. A large majority of pupils 
come from a White British background. There are 25 known ethnic groups, with the majority being White British at 69%, and the largest Ethnic 
minority single group being Black African at 4.4%. The school has for the past three years demonstrated standards which are broadly in line or 
higher than national expectations; in the two years prior to this standards had improved from being broadly in line with national in all but the 
higher levels, to being in line or higher than national in all aspects. Early years Foundation stage progress has been good from low starting 
points for the past three years, with the percentage of children showing a good level of development being in line with national. The proportion 
of pupils with special educational needs and/or disabilities is slightly higher than national levels, standing at 19% at the time of writing (July 
2019). The proportion of disadvantaged   is well above average and has been over 50% in the past three years with the July 2019 figure 
having lowered to 48%. The proportion of pupils joining and leaving the school at times other than is usual is above that seen nationally. The 
school is in an area of high deprivation with a school index of deprivation figure of 0.44 compared to the national figure of 0.24. 
 

 

Changes since the last Ofsted inspection 
 

• The school has undergone significant changes in staffing. There was a new head teacher with effect from September 2013 following 
the resignation of the previous head in March. There was also a new assistant head teacher with effect from September 2013. Of the 
eight class teachers in place for the inspection in 2011, none remain. 

• The school had accumulated a budget deficit of £92,000 by 2013, by the time the new head teacher took up position. This was 
originally agreed to be repaid over a 4 year repayment plan. However, it was paid off in one year – with a carry forward surplus of 
£4000 by April 2014. At the end of each subsequent year up until 2018, there had been a carry forward surplus, which has reduced 
year on year. As we enter 2019-20, the school has a deficit of just under £25,000, and is going through a period of restructure to 
remedy this. 

• The current SLT consisting of head, one 0.6 Acting Deputy Head teacher and one assistant head teacher. They have all worked in SLT 
together since September 2015. The full time DHT resigned with effect from 31st August 2019 and this post will be filled in an acting 
capacity by the more experienced assistant head teacher, who fulfilled this role in the school year 2014-15. The substantive post will be 
advertised in Spring 2020.The school during this period will continue to have good capacity to continue to improve due to: 
- The nature and range of experience of all three members of the SLT allowing them to complement each other; 
- The development of a stable middle leadership team over the past four years providing the necessary support for the work of the SLT 
In the short term, as we undergo restructure in order to ensure adequate funding going into the future, this has been an opportunity to 
make some savings for the school, whilst at the same time allowing a longer reflection period to make long term decisions about the 
skills needed from the Deputy head going into 2020 – 2021. 

• The Children’s Centre ceased operation in March 2013. The nursery is now managed by the school is financed by Nursery Education 
Funding – 15 hours per child. The school has retained the positions of Family Support Co-ordinator. 



6 | P a g e  
 

  LONG TERM STRATEGIC SCHOOL DEVELOPMENT PLAN  - 2019-22   
 

Key priority 1st Year intended outcomes 

2019-2020 

2nd Year intended outcomes 

2020-2021 

3rd Year intended 

outcomes 
2021-2022 

Overall stated aims 

Quality of 

education 

 The breadth and depth, and cohesion  

of the curriculum is reflected in 
children’s work. Children can talk 

confidently about their subject 
knowledge. Strategies for inclusion for 

all are applied so that this group of 

children continue to gain the knowledge 
and cultural capital needed to help them 

make the transition to their next stage 
of learning. 

 

There is clarity about areas for further 
development or change going into the 

next year. Principal areas for 
development in 2019-20 are reading for 

pleasure and across the curriculum, and 

History and Geography. 
 

Quality of teaching and learning 
continues to develop and improve, so 

that all teachers are consistently good or 
better over time, and the teaching staff 

consistently work against outstanding 

criteria.  
 

Teachers continue to develop their 
subject knowledge through coaching 

and collaborative work as well as 

professional reading. 
Teachers reflect on practice and identify 

their professional development needs to 
improve their teaching skills. They 

increasingly build on the coaching they 
have already experienced and take 

Children can increasingly make links 

between areas of the curriculum and 
between what they are learning 

presently and how it relates to prior 
learning. 

 

 
Teachers have a clear view of what they 

need to do and how they need to 
develop professionally to improve the 

quality of their teaching.  

Teachers continue to develop a learning 
community to secure the best possible 

outcomes for children. Teachers 
increasingly peer coach as a 

fundamental element of CPD. 

 
 

Quality of teaching and learning 
continues to develop and improve, so 

that quality of education continues to be 
evaluated as outstanding. 

 

Teachers continue to use assessment 
well and provide direct and clear 

feedback. As a result, children make at 
least expected progress against their 

prior attainment and achieve well. 

Standards for all groups of children 
remain in line or higher than national, 

with a further narrowing of the 
disadvantaged gap. 

 
 

Children consistently make 

links between areas of the 
curriculum and between what 

they are learning presently 
and how it relates to prior 

learning. 

 
 

Teachers have a clear view of 
what they need to do and how 

they need to develop 

professionally to improve the 
quality of their teaching.  

The school learning 
community continues to 

develop to secure the best 

possible outcomes for children. 
Teachers routinely peer coach 

as a fundamental element of 
CPD. 

 
 

 

The majority of children in all 
year groups work at least at 

age related expectations and 
can demonstrate a deeper 

understanding in aspects of 

their learning.  There are 
increasing proportions of 

pupils able to work at greater 
depth. As a result, standards 

continue to rise, and the 
disadvantaged gap is closed. 

Children’s entitlement to the best 

quality learning experiences 

within a broad and rich curriculum 

is supported by an outstanding 

curriculum and quality of  

teaching. 

Standards are high for all groups 

of children relative to national. 

 



7 | P a g e  
 

greater responsibility for self-
improvement. They support their 

teaching assistants to do the same, as 
part of their remit to effectively deploy 

teaching assistants. 

 
Teachers use assessment well and 

provide direct and clear feedback. As a 
result, children make at least expected 

progress against their prior attainment 
and achieve well. Standards for all 

groups of children remain in line or 

higher than national, with a further 
narrowing of the disadvantaged gap. 

 
Reading for pleasure is introduced into 

school and is shown to have a positive 

impact. Criteria pending training. 
 

Teaching of reading is systematic and as 
a result children develop their reading 

skills in a more progressive and 
consistent manner. 

 

Quality of Education will be evaluated as 
outstanding. 

 
 

 

 
 

 
The majority of children in all year 

groups work at least at age related 

expectations and can demonstrate a 
deeper understanding in aspects of their 

learning.  There are increasing 
proportions of pupils able to work at 

greater depth. As a result, standards 
continue to rise, and the disadvantaged 

gap is narrowed or closed. 

 
 

 
 

 

 
 

 
 

 
 

 

 
. 

Behaviour and 
attitudes 

Children behave well, are becoming 
more self-disciplined and understand 

and verbalise why the class and school 
rules are important to ensure safety and 

well-being. They are engaged in the 

Behaviour policy and can reflect on the 
fairness of sanctions and rewards and 

discuss how this could be improved. 
 

Incidences of low-level disruption are 

reduced over the year. 

Children’s behaviour is exemplary 
through self-discipline against a 

thorough understanding and ownership 
of class and school rules. Rewards and 

sanctions systems are regularly reviewed 

and evaluated with children to ensure 
they remain fit for purpose. 

 
Incidences of low level disruption are 

rare. 

 

Children’s impeccable conduct 
continues to reflect the 

school’s effective strategies to 
promote high standards of 

behaviour.  For individuals or 

groups with particular needs, 
there is sustained 

improvement in pupils’ 
behaviour through the 

application and understanding 

of restorative justice. 

 
Behaviour and attitudes to 

learning in school are 
outstanding; children understand 

and demonstrate the need to take 

responsibility for their own 
conduct and attitude to school. 
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All members of the school community 

are clear about restorative justice and 

practise the strategies introduced in 
order for the safety and well-being of all 

to be optimised. 
 

Children are, and feel, safe and happy 
at school and are confident to report 

anything in or out of school which 

causes them concern, because they 
recognise the school’s open culture and 

trust the adults in school to support and 
help them. 

Any rare issues of bullying and/or 

discrimination are dealt with swiftly and 
effectively so that incidences are not 

repeated. 
 

Children are positive about their learning 
and display the school’s behaviours for 

learning. 

 
Attendance target remains in line with 

national. 
 

Poor punctuality in a small group of 

families shows improvement over the 
year through family support as and 

where needed. 

 
All members of the school community 

consistently practise restorative justice 
in order for the safety and well-being of 

all to be optimised. 

 
 

Children continue to be, and feel, safe 
and happy at school and are confident 

to report anything in or out of school 
which causes them concern. 

 

 
Any rare issues of bullying and/or 

discrimination are dealt with swiftly and 
effectively so that incidences are not 

repeated. 

 
 

Children continue to remain positive 
about their learning and the majority are 

able to articulate how the behaviours 
assist them in their learning. 

 

Attendance target remains in line with 
national. 

 
Punctuality continues to be high and any 

issues or dealt with through early help. 

 
 Incidences of low level 

disruption are rare. 
 

Behaviour and attitudes 

continue to be consistently 
outstanding: children can 

articulate why and how the 
school is a safe and happy 

place to learn.  
 

 

All members of the school 
community consistently 

practise restorative justice in 
order for the safety and well-

being of all to be optimised. 

The impact of the strategy is 
visible in children coming 

through the school with 
strategy as the norm. 

 
Any rare issues of bullying 

and/or discrimination are dealt 

with swiftly and effectively so 
that incidences are not 

repeated. 
 

 
Behaviours for learning are  
embedded into  day to day 
school life, and the impact on 
learning and progress is fully 
recognised and able to be 
articulated by pupils  

 
Excellent and improving 

attendance and punctuality  
remains on target for all 

groups of children and 
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individual children. 
 

 

Personal 
development,  

All members of the school community 
are clear about what they must do to 
keep themselves safe and healthy and 
what they can do to prevent others from 
having their health and safety breached. 
 
Senior and pastoral staff receive training 
in mental health management and 
strategies are implemented to support 
all members of the school community. 
 
Children continue to have opportunities 
for a wide range of extra- curricular 
activities.   

 
 
 
 
 
Pupils’ spiritual, moral, social and 
cultural development equips them to 
begin to develop as thoughtful, caring 
and active citizens in school and in 
wider society. 
 

 

Children take greater responsibility for 
sharing information about how to keep 
themselves safe and healthy and what 
they can do to prevent others from 
having their health and safety breached  
 
Children continue to have opportunities 
for a wide range of extra- curricular 
activities.   

 
 
Pupils’ spiritual, moral, social and 
cultural development equips them to 
develop further as thoughtful, caring and 
active citizens in school and in wider 
society.  
 

 
 
 
 
 
 

 
 
 

There is a thorough and deep 
understanding of how to keep 
safe and healthy and how to 
support others from having 
their health and safety 
breached. 
Children continue to have 
opportunities for a wide range 
of extra- curricular activities.   

 

Pupils’ spiritual, moral, social 
and cultural development 
equips them fully to be 
thoughtful, caring and active 
citizens in school and in wider 
society. 

 

Pupils are confident and  self-
assured learners. They are proud 

of their achievements and of their 
school. They are equipped to 

make positive contributions to 
school and wider society. 

 

 
 

Leadership 
and 

management 

 
Distributed senior and middle 

leadership, together with the Governing 

Body are successful and rigorous in all 
areas of school, sharing and developing 

expertise, in order to collectively achieve 
SDP objectives, and meet criteria of 

outstanding. 

GB and leadership team work effectively 
to track and evaluate the development 

of the school, through a strategic 
approach to planned communication 

Leaders, governors and staff at all levels 
share and develop expertise and are 

able to self- and peer - assess 

effectiveness, to continue to drive the 
school forward. 

 

Accountable and effective 
leadership at all levels in 

school and on the Governing 

Body continue  to operate at 
an outstanding level and 

challenge previous best. 
 

 

 
 

 
 

Leadership has a clear and 
ambitious vision for  high quality 

inclusive education. Values and 

strong, shared with the whole 
school community and all 

resultant policies are seen to be 
effectively put into practice. 
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between governors and staff. 
The senior leadership team continues to 

be cognisant of the pressures on staff 
and further develops the management 

of risk of stress and strategies to 

support good mental health. 
Staff are protected from bullying and 

harassment through open door policy, 
monitoring of the anti-harassment 

policy. 
 

Safeguarding strategy ensures that 

arrangements are continuously in place 
and monitored to identify, at an early 

stage, risk of harm. The school 
continues to implement Early Help 

through collaborative work of the 

safeguarding team. 
 

The Governing Body ensures that the 
school fulfils all statutory duties and has 

the welfare and safeguarding of children 
at the heart of everything they do. 

 

The Governing Body holds leaders to 
account for quality of education. 

 
The Governing Body ensure that 

resources are used effectively to ensure 

best outcomes for the school. 
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                                                     . 

Key priorities for 2019  - 20:        We will: 
Quality of 

education 

• plan a coherent and sequential curriculum, so that children accumulate the knowledge and skills need for 

future learning ;  

• support teachers to teach and assess  effectively and provide an environment optimising learning; 

• Ensure good teaching leads to achievement whereby children are motivated to make at least the progress 

expected of them. 

Behaviour 

and attitudes 

• ensure that our behaviour policy is fit for purpose and behaviour and conduct are exemplary 

• ensure children are supported to develop the characteristics leading to effective learning  

• maintain good attendance and punctuality, and aim to reduce the percentage of persistent absentees  

• further develop an environment of mutual respect between all stakeholders. 

Personal 

development 

• provide for children’s broader development, enabling them to develop and discover their interests and 

talents; 

• help  children to develop their character – including their resilience, confidence and independence – 

and help them know how to keep physically and mentally healthy;  

• ensure children are ready to transition to their next stage of development; 

• prepare children for life in modern Britain . 

Leadership 

and 

management 

• ensure that the  culture of safeguarding continues to  supports effective arrangements to: identify 

children who may need early help or who are vulnerable to risk; help children reduce their risk of 

harm; and manage safe recruitment and allegations about adults who may be a risk to children; 

• ensure the practice and subject knowledge of staff are built up and continue to improve; 

• engage with the community to build relationships which will lead to best outcomes for children; 

• engage with staff, realistically  and constructively  in the way that they are managed and supported, 

including their workload; 

• Support the Governing Body to ensure that all governors understand their role and carry it out 

effectively.   
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Appendix 1: 

Staffing structure 

2019-20 
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AHT: Mark Johnston L6: Assessment, 

Behaviour upper school; Curriculum, Y4 , 

DSL for online safety, placements 

Learning 

Mentor 

Tracey 

Johnson 

G3 

Non-teaching 

support staff 

Acting DHT (0.6) Marie Knipe L10:  SEN and 

Inclusion; Behaviour lower school; DSL; EAL;  

RE, PSHE.  

UPS3  PE 

Leader 

Graeme 

Gill 

TLR2 KS1 and English 

Leader  

Y2 UPS3 

Tammy Williams 

 

Cook 

Jayne 

Davies 

R G3 TAs 

Hayley Jones G3 

Senior Office Manager 

Amanda Lloyd G4 
ICT Operations Mgr 

Tony Baddhan G4 

Y3  MPR 

Elaine 

Parry 

 

Y1  MPR 

Sineade 

Coghlan 

TLR2 Maths; 

Y5/6 support 

Alice Procter 

UPS1 

Bursar 

Debby Scott 

G4 

Y6 

Lauren 

Edwards  

MPR  

Administration 

Assistant 

Deena Hatfield G2 

TLR2 EYFS Phase 

leader 

Reception teacher 

Jackie Hill UPS3 

 

FSC 

Simone 

Hackett 

G4 

Nursery 

Teacher MPR 

Fiona Andrews 

MPR 

BSS 

Patsy Maynard G3 

Cleaners/play worker 

Jacqui Francis G2 

KS2 

HLTA(0.

6) 

Iram 

Sabir 

Play 

Worker 

Helen 

Jones  

G2 

 

Y5 MPR  

Donna Croft 

UPS1 

Lunchtime/ASC staff 

Vicky Potter  G2 

Chloe Johnson  G1 

KS2  TA 

Sally 

Johnson 

G3 
Y1 TA 

Rose 

Sargeant 

G2 

Clerk to GB 
Dawn Feeney 

 

Bells	Farm	Primary	School	Staffing	Structure	2019-	20		

Cleaner 
Sandra Boyson G2 

Y3 TA  

Tracey 

Dainter G3 

Y2 TA 
Jane Parton-

Harris G2 

  

Nursery TAs Sam 

Green G3 

Deborah Horsley G3 

Kitchen staff 
  

Assistant BSS 
Matthew Evans 

G2 

HT: Barbara Butterworth L19:      Strategy, Performance and Standards, DSL, CPD, Attendance.  


