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Curriculum statement  
 
Our ethos 
 
At Bells Farm, we aim to ensure that every child is prepared for learning, embraces 
the challenges of learning and strives to do and be their best. Our school motto – 
“Enjoying our learning….aiming for excellence” encompasses this ethos. We believe 
that every child has the right to the highest possible standards in their education so 
that they have the skills they need to succeed in life. Through equality of opportunity 
to access the curriculum and opportunities beyond the taught curriculum, we aim to 
ensure that children leave this school fully equipped to progress through life as 
educated citizens. We know that every child is a unique and special character, with 
individual abilities and needs. We can only succeed in achieving our vision if we 
know each child well and plan our systems around their needs. 
 
Our vision 
 
We believe that every pupil in Bells Farm is entitled to: 
 

 be safe, secure and happy in a school environment which has their welfare, 
safety and education at the heart of everything it does;   

 
 learn in a values - based community, which fosters care and respect for, and 

acceptance  of  themselves and others; 
 

 quality teaching across a broad and rich curriculum which enables all children 
to achieve their potential; 

 
 support to grow as confident and successful individuals. 

 
The following sections outline how we work towards making this vision a reality. 

  
 
Be safe, secure and happy in a school environment which has their welfare, 
safety and education at the heart of everything it does;   
 
Pastoral care at Bells Farm 
 
Children need to feel safe, secure and happy. Without this in place they will not be 
ready to learn and grow in confidence as they enjoy each individual success in their 
learning. At Bells Farm, the welfare of children is at the heart of everything we do.  
 
We believe that children’s social, emotional and physical welfare is the foundation for 
their education. An unhappy child cannot successfully access the curriculum. We 
have a strong pastoral team working in partnership with the community and the 
whole school staff to ensure we meet the needs of our children.  
 



 

P a g e  | 2 

 
The safeguarding team 
 
The team comprises the senior leadership team of head, deputy and assistant head, 
together with the Learning Mentor, Family Support Co-ordinator, and ICT Operations 
Manager, who specialises in children’s online safety and welfare. All members of the 
team have DSL status, led by the head teacher as principal DSL. The team also 
meets regularly with the governor responsible for safeguarding. As a team, we 
collaborate and communicate daily, formally meet at least once every half term and 
divide tasks according to skills, knowledge and overall roles. 
 
Our universal offer 
 
Every child is met and greeted as they come through the doors, into a familiar 
framework of routines and positive relationships. Teachers and children “check in” 
with each other, and “check out” at the end of the day. Any concerns about a child, 
however apparently small are shared with a member of the pastoral care team, and 
advice is sought and given. Every child is enabled to gain access to the curriculum 
through quality first teaching and tailored support as needed. PSHE and circle time 
pick up on worries or concerns which are dealt with and/or referred to the Pastoral 
team for further support. Children are encouraged to share any issues they have with 
the trusted adults in school, at any time of the day. Children who are new to school, 
in year, are taken through this as part of their induction, and have time allocated to 
them by the Learning Mentor until they settle in to school. The Family Support Co-
ordinator makes herself available to new parents to discuss any family worries or 
concerns and to offer or signpost support. 
 
Behaviour in school is intrinsically linked to a child’s feeling of safety and security 
throughout the day. The school’s behaviour policy is firmly rooted in clear and 
consistent boundaries and expectations and recognition of good behaviour through a 
card and badge system. Through the Peacemakers approach, children are taught to 
take responsibility for their own behaviour and are supported to resolve conflict as it 
arises. Children are taught how to recognise bullying, how to share their concerns 
with a trusted adult and know that they will be listened to, and then be at the centre 
of the resolution. Parents and carers are kept informed of and engaged in resolutions 
as and when required. Any concerns reported by parents and carers are dealt with 
swiftly, with a member of senior leadership contacting them on the day through a 
phone call and/or a face to face meeting. 
 
 
 
 
Universal plus 
 
Children may start to show symptoms of unmet welfare needs, such as social 
problems bringing about changes in behaviour, poor attendance and regular 
lateness, poor health, unkempt appearance, or a reported challenge in family 
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circumstances. Any concern about the child which is observed first hand, or reported 
to us by other concerned adults or children is dealt with on the day. The Family 
Support Co-ordinator will work with the Learning Mentor to plan to meet the needs of 
the child, involving the child’s parents/carers, and involving other agencies and 
seeking further advice as required. This is verbally shared with the rest of the team 
and formally via CPOMS communication, and where physical or cognitive 
behavioural concerns are highlighted, the DHT in her capacity as Inclusion Manager 
will play her role. 
 
At universal plus, we plan, do and review. 
 
 
Additional needs 
 
Review is showing that insufficient difference is being made. Whether the concern is 
social, emotional, physical or cognitive or a range of these concerns, the role of 
external services is stepped up by the appropriate member of the team, to seek 
further advice, ensure accurate reporting of welfare concerns and the school actions 
taken and impact made, and if necessary escalate the concern.  
 
Learn in a values - based community, which fosters care and respect for, and 
acceptance  of  themselves and others. 
 
 
Values at Bells Farm 
 
Promotion of and teaching of values is designed to prepare children to be good 
citizens within the community and the wider world. At Bells Farm we teach British 
values in accordance with guidance from the Department for Education which 
reinforces the need to: 
 
“Create and enforce a clear and rigorous expectation on all schools to promote the 
fundamental British values of democracy, the rule of law, individual liberty and 
mutual respect and tolerance of those with different faiths and beliefs.” 
 
These values are endorsed and taught through the PSHE curriculum themes, SEAL, 
value words, circle time, assemblies and the school council. They are also promoted 
through discrete events such as visits from the local MP. 
Bells Farm Primary School also values freedom of speech and expression of beliefs 
or ideology as fundamental rights underpinning our society’s values.  Both pupils and 
teachers have the right to speak freely and voice their opinions.  However, freedom 
comes with responsibility and free speech that is designed to manipulate the 
vulnerable or that leads to violence and harm of others goes against the moral 
principles in which freedom of speech is valued. Teachers examine the issues raised 
by this throughout the year with particular reference to peer pressure, pressure 
groups, diversity, racism and bullying (racist/homophobic/bi-phobic/trans-phobic). 
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Opportunities to discuss and work on these areas are highlighted throughout the 
PSHE curriculum. 
 
 
 
Quality teaching across a broad and rich curriculum which enables all children 
to achieve their potential. 
 
Support to grow as confident and successful individuals. 
 
 
 
The Bells Farm Curriculum 
 
Early Years 

The curriculum in Early Years is designed to provide a broad and balanced education 
that meets the needs of all pupils. It facilitates them to gain the skills, knowledge and 
understanding, as they start out on their educational journey, that they need to help 
them progress from their individual starting points, preparing them for the next stage 
of their education. 

Our ethos in Early Years is to support children’s personal, social and emotional 
development so that they feel safe and secure and are ready to learn. Our vision is for 
all children to be happy, confident, independent, inquisitive and resilient learners. 

There are seven areas of learning and development in the Early Years Curriculum. 
All areas of learning and development are important and inter-connected. 
Three areas are particularly crucial for igniting children’s curiosity and enthusiasm 
for learning, and for building their capacity to learn, form relationships and thrive. 
 

These three areas, the prime areas, are: 
 
• communication and language 
• physical development 
• personal, social and emotional development. 

 
Additionally there are four specific areas, through which the three prime areas 
are strengthened and applied. The specific areas are: 
 
• literacy; 

• mathematics; 
• understanding the world; and 
• expressive arts and design. 
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We teach the seven areas of learning through an umbrella theme, which is chosen to 
excite and engage children whilst ensuring that children experience a rich, broad and 
balanced curriculum throughout the Early Years. The umbrella themes also take into 
account the experiences and needs of the children in our school and the theme and 
the possible learning objectives and skills also address the typical gaps in our pupil’s 
knowledge and skills. 
 
We devise a curriculum map for each umbrella theme that outlines the possible 
learning objectives and skills that staff feel should be covered through the teaching of 
the umbrella theme. We then brainstorm the umbrella theme with the children to find 
out what the children already know and what they want to know. This process involves 
the children in the planning, decision making and recording of their learning. It also 
gives the children opportunities for co-construction, sustained shared talking and 
thinking. It encourages them to demonstrate their thinking, ideas, suggestions, 
predictions and links in their learning.  
 
The brainstorm generates a number of possibilities. These possible lines of 
development feed into our weekly planning and each week activities are planned that 
reflect the children’s interests and needs whilst building upon their curiosity and 
developing their skills and knowledge across the seven areas of learning as well as 
providing provocations that build upon what the children know and can do, ensuring 
that the children are given opportunities to enquire and explore, to use a wide range 
of vocabulary as well as develop their experiences, knowledge and skills. Through 
effective pedagogy and the enabling environment the children are provided with 
learning experiences that will ensure that they can remember long term what they have 
been taught as well as enabling them to integrate new knowledge into larger concepts.  
 
 
Planning of subjects at Key Stage 1 and 2 
 
Long and medium term planning for subjects takes the form of termly/half-termly 
planning units (often themes connecting some subjects together) from year 1 to year 
6. National Curriculum subjects are organised as follows at Bells Farm, and cover 
the requirements for skills, knowledge and understanding, and breadth of study 
across the key stages. There are planned year group and phase coverage of key 
skills, knowledge and understanding. For further details of the provision in each 
subject, please refer to the individual subject tabs. 
 

 English and mathematics are taught daily throughout the year with links made 
to the term’s topic where relevant and where there is potential to enhance 
learning; 

 Science is taught weekly or in blocks according to need. Planning is from a 
range of sources in Key Stage 1 and based on the Empiribox scheme in Key 
Stage 2, and adapted to individual class needs. 

 Design and technology is taught in cross curricular projects at least twice 
during the year, and evidence of the impact of this subject is blogged as well 
as being provided in individual children’s work. 
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  RE/PSHE alternate each week OR RE taught in a block according to 
individual planning. RE is planned within the framework of the Agreed 
Syllabus for Birmingham. 

 PSHE taught through lessons/circle time sessions from long term plans for 
each year group. 

 ICT is taught in blocked units throughout the year, and links made to  the 
relevant subject areas where relevant. 

 Art and Music are taught in blocks, linked to the theme where possible.  
 History and Geography are blocked half-termly/termly with links made 

between the two subjects wherever possible. 
 PE is taught twice weekly throughout the year, with aspects and skills blocked 

across the year group and phase. 
 French is taught by a teacher from “La Jolie Ronde” company once a fortnight 

in years 3 to 6. The class teacher supports groups of children in their learning 
of the language. On the alternate weeks, the teacher supports the class to 
consolidate learning from the previous week. 

 
The term’s planning for each year group is summarised and published on the 
website in the form of termly curriculum maps. We have introduced knowledge 
organisers for the History and Geography aspects of the curriculum this year as this 
was a recognised area of need in terms of curriculum design and progression. Each 
term’s curriculum is reviewed and evaluated for development and improvement of 
provision. 
 
 
Wider curricular opportunities 
 
Visits 
To bring the curriculum alive and make it relevant, children have at least two off site 
visits in each year. This include shopping locally and visiting local parks, visiting 
kitchens/restaurants, visiting areas of historical and geographical relevance and 
engaging in a residential experience by the end of key stage 2. We also invite visiting 
experts to engage children in aspects of History in Key Stage 2. 
 
Wider Musical opportunities 
 
Children learn to play the guitar throughout Year 4, performing to parents and the 
community regularly in this year. Children in the school choir and Year 5 prepare for 
and attend Young Voices each year at the NEC. The choir and guitarists have also 
been engaged in charity visits to the QE Hospital and were invited to perform at St 
Philip’s Cathedral as part of Christmas celebrations. 
 
Sports 
The school has been awarded the Gold standard award for games, and is heavily 
involved in the Kings Heath Sports Partnership, affording children across the school 
opportunities to take place in a wide range of sports, collaboratively and 
competitively against other schools. 
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School clubs 
 
A range of after-school clubs at Bells Farm is provided by staff, including this year: 

 Football 
 Basketball 
 Multi-skills 
 Film club 
 Choir 
 Hockey 
 Computing 
 Library 
 Jigsaws/board games 
 Playing the boomwhacker 

 
 
 
Teaching and learning  
 
At Bells Farm we believe that to build on the foundation of children’s safety and 
security in their classroom, they need to develop the behaviours for learning which 
will help them to succeed. 
 
The learning behaviours which are fundamental to making good progress in learning 
and to instil the confidence needed to continue this progress have been identified by 
staff and children as: 
 

  Listening 
  Concentration 
  Perseverance 
  Pride 
  Independence 
  Working With Others  
  Creativity 
  Curiosity 
  Critical Thinking 

 
Teachers build opportunities in their planning for children to demonstrate and further 
develop these behaviours. These are recognised and rewarded in our fortnightly Star 
Assembly. 
 
Our teaching works on the basis that until something has been retained in the long 
term memory, it has not been truly learnt.  Some of the strategies we use to support 
retention in the long term memory are: 
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 revisit prior learning at the start of lessons 
 asking children what they already know about a new topic and building on this 
 marking and feedback of work in the moment wherever possible;  
 periodic quizzes and low stakes tests 
 ‘anchor tasks’ requiring prior knowledge.  
 split lessons, allowing for consolidation of knowledge and identification of 

additional teaching as needed. 
 
Teachers use direct whole class teaching methods including instruction, 
demonstration, modelling of concepts, regular checking of understanding and regular 
feedback. We believe that there is no one right way of doing this, and teachers use 
their professional judgement and professional reading as to what methods are fit for 
the purpose of what is being taught and at what stage it is being taught. 
We aim to ensure that children are engaged in frequent learning tasks through 
talking, questioning and doing purposeful activities relating directly to the intended 
outcomes of the lesson. Children are grouped in different ways for different purposes 
but the emphasis is on mixed ability grouping and pairing. Children with SEN are 
included in each lesson and given support to access the curriculum via strategies 
including direct extra teaching support, pre-tutoring, use of resources, and 
simplification, where necessary, of tasks. They have additional 1:1 support focused 
on specific skills, where it has been identified as needed to progress in their learning. 
 
Children are assessed every day using assessment for learning strategies within the 
classroom, and have regular low stakes testing of number facts, spelling, and recall 
of key facts in the knowledge gained in foundation subjects. The full programme of 
termly testing within subjects is detailed in the assessment policy. 
 
We judge the effectiveness and impact of teaching through our monitoring system, 
consisting of: 
 

 Learning walks 
 Review of planning  meetings as required 
 Looking at children’s work 
 Moderation meetings  
 Standards meetings 
 Recorded outcomes on class blogs 
 Talking to children 

 
CPD to support improvement of teaching 
 
We encourage teachers to identify their own strengths and weaknesses, through 
reflection and shared feedback from monitoring. CPD can be accessed through 
various sources, including coaching within school, focused observation of the 
practice of others, collaborative work in the consortium, directed reading and focused 
and purposeful external courses and internal training. 


